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Research on the Relationships among Goal Orientation Learning Strategy
Attribution and Academic Performance in High School Students

Hu Zhenbei
Department of Psychology South China Normal University Guangzhou 510631

Chen Minggui

Abstract A survey using a cluster sampling of high school students was conducted to investigate the relationship among goal orienta-
tion learning strategy attribution and academic performance in high school students. 270 high school students participated in filling in
an anonymous questionnaire. The results indicated that 1 Gender differences of goal orientation learning strategy and attribution
were demonstrated boys were more orientated to mastery goal and were more utilized cognitive strategy and metacognitive strategy in
learning process but girls were more tended to attribute the academic performance to ability and internal factor. 2 The correlation be-
tween attribution and goal orientation learning strategy is very complex. 3 rehearsal strategy and effort attribution negatively predicted
academic performance regulation strategy and effort management strategy positively predicted academic performance. Goal orientation
indirectly influenced academic performance via strategy.

Key words high school students goal orientation learning strategy attribution academic performance





